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Abstract: The research paper explores the influence of the Quality Management System (QMS) on professors' teaching styles
in a university. Data was collected from 29 respondents through surveys and document analysis using a quantitative approach.
The findings indicate that the QMS positively impacts professors' teaching styles, particularly regarding course planning,
continuous improvement, clear learning objectives, and addressing student needs. The study also identifies challenges and
barriers professors face in implementing QMS policies, such as lack of time and resources, resistance to change, and unclear
communication of QMS goals. Furthermore, the research highlights the perceived benefits of the QMS for graduate school,
with respondents strongly agreeing that QMS practices are crucial for enhancing the quality of education and positively
influencing student learning outcomes. The study emphasizes the significance of feedback as an integral part of the QMS, with
the Graduate School implementing a survey for faculty and university services to gather student evaluations of professors'
teaching approaches and styles. The research underscores the significance of the QMS in enhancing the quality of education
and teaching practices at the Graduate School. The study also acknowledges limitations and suggests future research directions,
aiming to expand the scope of the research to include a broader range of graduate schools and perspectives. Overall, the findings
contribute to the ongoing discourse on the implementation and impact of QMS in higher education institutions.
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1. Introduction

The fast pace of technological advancement, globalization, and the pandemic have changed society's normality. Every business
is constantly innovating and increasing quality to meet market demand, even in the education sector, where universities
constantly strive to enhance their quality of education, research, and overall performance. Education establishments pursue
quality improvement for the following reasons: first, they have a moral imperative to provide the very best possible educational
opportunities; second is a professional imperative, this is where educators have a professional duty to improve the quality of
education; the third reason is the competitive imperative where education establishments is also a business and quality is one
of the standing factors against other establishment and finally Schools and colleges are part of their communities, and as such
they must meet the political demands for education to be more accountable and publicly demonstrate the high standards [4]. To
ensure quality education, institutions implement Quality assurance by implementing Quality Management Systems. According
to the International Standards of Organization, A Quality Management System is a set of internal rules defined by a collection
of policies, processes, documented procedures, and records. This system defines how a company or organization will achieve
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the creation and delivery of the products and services they provide to their customers. This creates a standard everyone should
follow and never deviate from to ensure quality.

Teaching styles are methods and beliefs that are effective in how your students learn a professor's subject [22]. Students have
individual learning styles and have different preferences on how to take in and process information. A professor should strive
to balance instructional methods to cope with different kinds of students. It is crucial in teaching and learning; they define
professors' methods and strategies to transfer knowledge, engage students, and inspire critical thinking. Implementing a Quality
Management System is designed to streamline processes to ensure continuous improvement; the QMS policies can either
influence or be influenced by the individual teaching approaches of a faculty member. This research will explore the impact of
the quality management system adopted by the Graduate School professors at a university in Manila, Philippines. It will also
explore the unique teaching styles employed by each professor, understand the challenges and or barriers professors experience
when trying to implement the QMS policies in their teachings, and show that a Quality management system is beneficial for
the graduate school.

To accomplish this, we will employ quantitative data collection techniques. Surveys and document analysis will gather data
from professors at a top university in Manila, Philippines. By analyzing and understanding the data from multiple sources, we
aim to provide a comprehensive and refined understanding of the impact of QMS on the institution and professors. In the
following sections of this study, we will dive into the theoretical understanding of the Quality Management System, review
relevant literature on QMS in higher education, outline our research methodology, present the findings, and offer conclusions
and recommendations based on our analysis.

2. Review of Related Literature

A quality management system (QMS) is a formalized system that documents processes, procedures, and responsibilities for
achieving quality policies and objectives. A QMS helps coordinate and direct an organization’s activities to meet customer and
regulatory requirements and continuously improve its effectiveness and efficiency. Today's quality management system is
governed by ISO 9001:2015 and is built with seven (7) core principles. The seven quality management principles of 1SO 9001
are divided into the engagement of people, customer focus, leadership, the process approach, continual improvement, a factual
approach to decision-making, and relationship management. 1SO 9001 standards are created for general use and do not offer
any specific model for an industry; organizations can create their freedom for quality assurance, meeting their requirements
[6]. With this, the International Standards developed a more particular Management System for the educational industry, with
the ISO 21001 “Educational Organizations - Management Systems for Educational Organization,” which defines the
requirements for the quality management system strictly for educational Organizations.

ISO is a tool for continually improving and supporting universities in maintaining quality in policies, mission, vision, objectives,
and the university workflow; it includes the procedural and methodological framework to create an effective management
system of educational institutions [11]. The Quality of Education Through School-Based Management: Learning From
International Experiences that school-based management is increasingly advocated as a shortcut to more effective management
and improving educational quality. He explored the need for strategies to accompany school management to ensure a positive
impact on quality, including ensuring that all schools have a certain level of primary resources, establishing an effective school
support system, providing feedback on their performance and suggestions on how to improve the school, and regularly report
on them; Fourthly, emphasize the main motivating factors in school management work.

3. Teaching Styles

Teaching styles are different approaches professors and teachers use to transfer knowledge and engage in educational
discussions with their students. Different authors describe teaching styles in various ways. Teaching styles can be categorized
into seven styles: lecture-based teaching, facilitator teaching, experiential or hands-on teaching, Socratic methods, inquiry-
based teaching, flipped classroom, and cooperative learning. The first teaching style is Lecture-based teaching, a traditional
style where professors provide lectures and information in a structured manner. This is where professors deliver lectures, where
students must pay attention and take notes. Some activities include assignments, reports, tests, quizzes, and competitions [12].

The second is the facilitator or interactive teaching. This is when professors act as facilitators, engaging students to participate
in group discussions and promoting collaborative learning. Students often lose interest in lecture-based teaching; interactive
teaching is a way to promote an atmosphere of attention and participation [13].

The third teaching style is Experiential, or hands-on teaching, which emphasizes learning through experience, experiments, and
real-world applications. Learning is a process in which knowledge is created through the transformation of experience [15].
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The fourth teaching style is the Socratic Method, where the professor stimulates the students' minds to think critically and
intellectually; this is achieved by professors asking open-ended questions. Critical thinking is the process of analyzing and
assessing thinking to improve it. This method ensures students learn to think critically [23].

The fifth teaching style is Inquiry-Based Teaching; this is focused on the professor posing questions and problems, ensuring
students explore and discover answers through research and investigation. Inquiry-based learning is an educational strategy in
which students follow methods and practices similar to professional scientists to construct knowledge [17].

The sixth is the Flipped Classroom approach, where the professors deliver content outside of class through video lectures or
online seminars and use the class time for discussion, activities, and problem [18].

Finally, the teaching method is Cooperative/Collaborative learning, where students work as a group to solve problems, complete
projects, or discuss theories, case studies, and other essential aspects promoting teamwork and shared learning [8].

Professors may combine these styles depending on context, subject matter, and personal teaching philosophy. Effective teaching
often involves flexibility in adapting teaching styles to meet the diverse needs of students.

4. The importance of understanding how QMS implementation influences the instructional practices of professors

Total Quality Management as a Quality Management system is a holistic approach that can be implemented by implementing
a Quality Management System in an organization. Total Quality Management (TQM) is an organizational philosophy and
culture committed to improving customer satisfaction through continuous improvement [29]. TQM is customer-oriented, and
this management philosophy may have practical differences between different countries or industries, but it also has certain
basic principles and commonalities. For the industrial and commercial manufacturing industry, implementing TQM can ensure
that it obtains a larger market share, increases profits, and reduces costs [30]. The earliest attempt of TQM in higher education
can be traced back to the 1980s. In 1991, 78 universities in the United States implemented TQM; by 1996, it had expanded to
216 universities. According to statistics, at that time, 50% of universities in the United States had quality committees with
varying organizational forms [31]. The earliest cases of implementing TQM in higher education in the UK were around the late
1980s. However, unlike the United States, the motivation for introducing TQM in the UK mainly came from the government
[32].

A survey conducted in 1998 among universities in the UK showed that there was almost no implementation of TQM, and there
was no interest in adopting it in the future [16]. By the late 1990s, TQM gradually faded out of people's vision in higher
education. In 1996, a study on universities that had already conducted TQM showed that almost one-third of the survey
respondents failed to achieve the goal of improving teaching quality and pointed out that the main reason for their failure was
due to a lack of sufficient understanding of its nature during the implementation of TQM model curriculum design [33].

In addition, there are many difficulties in implementing TQM in universities, such as course preparation, continuous
improvement of teaching methods, increasing scientific research activities, and a lack of consensus on quality work and
academic freedom [7]. There are also relevant studies that summarize the experience of the United States and believe that TQM
has not been very effective in improving higher education in the United States over the past 20 years [25]. Some researchers
also believe that TQM has successful practical experience in other industries, but its effectiveness in education management is
limited [18]. Unfortunately, the empirical evidence supporting total quality management in universities is surprisingly scarce.
The existing evidence mainly involves administrative tasks such as bill collection, cheque writing, economic assistance, and
registration [34]. However, the significant issues facing higher education today, such as course quality, still seem unsatisfactory.
In the revolutionary environment of higher education, it has only played a beneficial role [35].

Koch [14] also found that although there are still many supporters and widespread use in higher education, total quality
management has only had a minimal impact on universities, and two-thirds of institutions that began implementing TQM
projects in the 1990s abandoned them [36]. Furthermore, although many higher education institutions have launched "quality"
initiatives, almost all of these institutions focus on non-academic activities. He believes that applying TQM in higher education
will still face challenges due to the nature of academic culture and the difficulty in defining the nature of higher education [37].

Meirovich and Romar [10] also found that the applicability of total quality management in higher education teaching is
controversial. He believed that the definition of customers in higher education is more complex than in the industrial field, and
the core issue of TQM cannot be perfectly interpreted, resulting in difficulties in its application in higher education. After the
great success of the Total Quality Management theory in the industrial field, people believe that if applied to the education
field, it will improve the quality of education [38].
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Garbutt [24] believes that the best way to promote school quality improvement is to apply successful management methods in
the industrial field to education. He explored the definition, procedures, and evaluation methods of TQM. He concluded from
his research that improving product quality requires the commitment of senior leaders, with the participation of all members of
the organization, which will lead to a culture of "continuous improvement" in education quality [39].

Lindsay [21] believes that applying total quality management to education poses diverse and multi-level new challenges for
students and educators. However, it will provide a new paradigm for delivering educational content to help ensure educational
quality. The rise and fall of the concept of comprehensive quality management in the foreign higher education industry is not
difficult to understand: governments and the public in various countries, under the influence of management ideology, have
attracted the attention of the education industry to the "quality" concept, which has received positive responses in the business
community [40]. However, as an abstract management concept, total quality management lacks clear management indicators
for reference and implementation. In addition, the academic freedom culture in universities has responded fiercely to the
constraints brought by management, and total quality management has gradually been marginalized in universities. Total
quality management has gone from prosperity to decline in the Western higher education industry, and the experience gained
from it should arouse our reflection and vigilance and one is the definition of consumers [41]. One of the difficulties encountered
in comprehensive quality management in higher education is identifying consumers and defining students [42].

In the field of higher education involving numerous groups, it is difficult to determine who consumers are. Some scholars
believe that consumers in higher education may include students, teachers, parents, alumni, enterprises, research institutions,
or governments, among others. It is difficult to measure and evaluate customer satisfaction in the context of unclear consumer
positioning in higher education [19].

The second is the contradiction and conflict between the philosophical foundation of comprehensive quality management and
the cultural attributes of higher education [43]. Higher education has a strong cultural atmosphere of academic freedom, which
is incompatible with the culture of prioritizing industrial and commercial efficiency [44]. Transplanting TQM from industry
and commerce will inevitably lead to conflicts and contradictions with higher education, mainly manifested in the conflict
between academic freedom and the concept of total quality management [20]. In pursuit of academic freedom, university
teachers do not want to be constrained by management and do not like to be asked to examine their teaching style. In addition,
university teachers may believe that implementing TQM has increased the unnecessary "bureaucratic" classes in universities.
Thirdly, comprehensive quality management has been increasingly marginalized due to its lack of focus on the core areas of
higher education. Numerous scholars' studies have shown that TOM may be more efficiently utilized and implemented in
managing logistics support in universities, such as data management, equipment maintenance, restaurant operations, etc., than
in teaching [45]. Therefore, universities have more successful experiences in implementing TQM in administrative management
than in teaching management. The core of higher education should be academic fields such as teaching and research, but TQM,
in practice, has yet to focus on this core.

From the study Al-Salim [1] aimed to define total quality management and its impact on the performance of education
institutions in the University of Samarra. As a result, this study found a statistically significant effect of total quality
management on the performance of education institutions at the University of Samarra. Based on the findings that
recommendations provided, the most significant was the university's work to ongoing dissemination of a comprehensive quality
culture, engaging the employees in strategic planning for quality and, from their experience, the benefits of total quality
management application.

According to Sohel-Uz-Zaman & Anjalin, [3] many societies throughout the world are involved in the quality of education.
Also, the author says that competitiveness in the education sector is high, wherein institutions consider quality education as
success. Total quality management (TQM) has piqued the attention of educators, policymakers, scholars, and researchers since
it has been recognized as an effective and efficient management philosophy for continuous improvement, satisfaction to the
customer, and organizational excellence. They also identify the challenges in implementing total quality management in
education institutions. Other researchers suggested otherwise; the concept of total quality management in quality education has
brought awareness of improvement to various institutions.

Recently, the researchers have focused on the need for quality improvement and identified possible alternative ways to enhance
standardization in the education sector. This case study discusses the implementation of total quality management in an
engineering educational system that might improve quality education, based on the study of Todorut [5].

The need for total quality management in higher education indicates that the TQM principle must be involved in academic
institutions to improve quality. They conducted several methods to evaluate and assess the ongoing work regarding quality
work. According to the study, TQM is a long-term process that requires detailed preparation to be adopted by the higher
education system. Ensuring that every university becomes competitive in achieving its goals is one factor that institutions need
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to apply the ISO 21001:2018 standard the impact of applying 1SO 21001: 2018 management systems standards in the higher
education institutions' quality performance. The conclusion from the hypothesis stated that “There are no statistically significant
differences before and after applying the 1SO 21001:2018 management systems standard for educational institutions in
improving the quality of performance in higher education institutions”. The researchers’ recommendation shows some factors
to be considered in the future to enhance quality education.

Altunay [9] explores the effect of training with total quality management (TQM) on teachers' perceptions. The results of the
differentiation of the experimental and control groups' pre-test scores were insignificant. Based on their observation, the
principle of total quality management was effective from the teachers' perceptions of practice in their schools. Improving the
quality of institutions can be possible for those participants who will undergo the TQM training.

According to the study Azainil et al., [2], Policy evaluation research to determine the need, implementation, and achievement
result of TQM in Vocational High School applying 1SO. This research evaluates using qualitative research methods to
determine the naturalistic and critical methodology tool in triangulation data. This evaluation policy examines the necessary
information to implement the ISO in schools. The different components are being considered, from the curriculum to the
students and the learning process and achievement in TQM ISO implementation. The CIPP (Context, Input, Process, and
Product) model uses this to evaluate what is being developed by Stuffebeam. As proposed, that implementation still needs
improvement to perfection. Suggestions from these result in improvements in understanding the TQM ISO to all stakeholders,
also need from the same language, and 1SO-based TQM is necessary for committing for improvement, the paradigm shift,
mental attitude, and quality assurance to guarantee the system. From a macro and micro level view, obtaining a comprehensive
understanding of the accreditation mechanisms is based on the organization's qualification to effectively meet the education
sector standards. These findings must provide a quality assessment of education within higher education institutions. As stated,
there is a lack of commonality in shared agencies' standards. That has become the highlight of introducing quantification, which
includes keeping faculty retention and student attrition rate or dropout to minimize enrollment decrease. It focuses on the
maintenance of accreditation in the institutions [20].

5. Accreditation and QMS

In the UK, the evaluation subjects in the quality assurance system of graduate education are diverse, including the government,
universities, independent higher education fund committees, third-party independent institutions such as the Higher Education
Quality Assurance Agency, news media, professional organizations, etc., working together to participate in the evaluation of
graduate education. With the support and leadership of the Australian government, professional evaluation institutions such as
AQF, AUQA, and TEQSA have been established.

Under the guidance of relevant national laws and regulations on graduate quality, these organizations have implemented an
independent evaluation operation model, forming an authoritative and complete nationwide evaluation mechanism. Their
organizational members are experts and scholars, ensuring the objectivity and impartiality of the evaluation results. In addition,
the newly established TEQSA also has certain administrative powers to evaluate graduate education in universities regularly,
ensuring the stability of the entire evaluation activity. It is continuously carried out, providing strong guarantees for the quality
of graduate education.

Corresponding laws and regulations guarantee the entire process of evaluating Russian universities. Macro-level education
laws, national education standards, regulations on national identification of universities, laws on higher and post-university
vocational education, regulations on recognition of educational activities, etc., are the legal basis for evaluation work. The
implementation of evaluation details is also determined through top-down discussions. For example, the structure of self-
evaluation reports and specific evaluation indicators will be made public in draft form on the official website. After repeated
discussions and modifications, they will finally enter the official evaluation indicators of the Ministry of Education.

In the Philippine setting, the Commission on Higher Education (CHED) is the government agency responsible for overseeing
higher education institutions; CHED also works with various accrediting bodies and organizations to ensure quality education
in the country as one of their mandates. One of these is CHED releasing a memo CHEDRO No. 177 2019 stating that a body
should accredit state universities to the Quality Management System of 1SO 9001: 2015. The following accrediting bodies that
CHED works with are the Accrediting Agency of Chartered Colleges and Universities in the Philippines (AACCUP), the
Association of Local Colleges and Universities Commission on Accreditation (ALCUCOA): ALCUCOA, Philippine
Association of Colleges and Universities Commission on Accreditation (PACUCOA): PACUCOA. Currently, the PACUCOA
has eight phases of the accreditation process and four levels of accreditation, which come with different benefits: the authority
to revise the curriculum without CHED approval and open learning/distance education and extension classes without CHED's
prior approval.
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Accreditation is viewed as a means to ensure quality education, improve services, and establish accountability. Accreditation
involves professionalizing quality assurance, the teaching method and learning process, research, funds allocations, and policy
development. The impact of accreditation affects higher education institutions. It influences academic reputation, especially in
local or global markets [26].

6. Feedback on the quality of graduate education, a Quality Management Approach

The Quality Management System is built upon the PDCA (Plan, Do, Control, and Act) evaluation, and feedback is an integral
part of the QMS system. Without efficient and comprehensive feedback work, there can be no high-quality graduate education.
Feedback is not just about collecting relevant information; it is important to use information to adjust and improve quality. In
India, feedback on education evaluation comes from two aspects: first, feedback from the evaluator to the evaluator, and second,
feedback from the evaluator to the evaluator. The University Grants Committee in India indirectly ensures the quality of
graduate students by supporting the National Assessment and Accreditation Council (NAAC) through financial means. This
process requires continuous solicitation of opinions from universities on implementing evaluation indicators and, ultimately,
feedback on the evaluation results to universities.

Universities in various countries and regions have designed specific evaluation tools and methods according to their needs,
including methods and approaches for periodic self-assessment activities and ongoing and normalized thematic research. In
periodic self-assessment activities, interview surveys and questionnaire surveys are common methods. A method proven
effective through self-evaluation practice has been improved to form a relatively stable regular survey. For example, the British
Institute of Higher Education has developed two sets of questionnaire survey tools for universities. The Lecture-based Graduate
Experience Survey (PTES) and the Research-based Graduate Experience Survey (PRES). Many universities, including the
University of Cambridge, have adopted these two sets of questionnaires as important self-assessment tools. The GO8 University
Alliance in Australia has developed a student dropout survey, combining qualitative and quantitative surveys to understand the
reasons for dropout.

The University of Sydney has designed a Student Research Experience Questionnaire (SREQ), which includes four aspects of
satisfaction: supervision and guidance, infrastructure, student atmosphere, and acquisition of general skills. The data and
qualitative analysis report will be publicly published on the school website, and the department will take measures based on
the survey conclusions. The University of the East- Graduate School implements a survey for faculty and university services
once every semester; students can evaluate their current professors on the following matters: a professor's Teaching Approach
and Style, Classroom Management, and Professionalism and Communication. The data will be available to the professor for
viewing.

7. Methodology

This paper is about the methods used by the researcher to obtain information about the impact of the quality management
system on the individual teaching styles of graduate school professors. This states the research method, the respondent, the
method of execution, the technique and instrument, and the method of giving value to data.

8. Research Method

The study uses the quantitative approach using the Likert scale survey to collect data specifically for frequency and percentage.
In conducting the analysis, the researcher will convey the information among the respondents using standardized tools,
particularly the questionnaire from Google Forms and In-Person surveys.

8.1. Research Participants and Sampling Procedure

The survey respondents comprised 29 samples from a total population of 55 professors from a top university graduate school
in Manila with a current teaching load unit for the second semester of the 2023 school year. Twenty-nine (29) questionnaires
were gathered. The Raosoft was used to calculate the sampling size for a 29 collection with a 10.80% margin of error, a 90%
confidence, and a 50% response distribution and the online software from Raosoft was accessed [29].

8.2. Research Instrument
The researchers used the questionnaire to collect data and information. The questionnaire was divided into two sets. The first
set, where the researchers found out the demographic profile of the respondents, included their highest degree obtained,

academic rank, and years of teaching experience. The second set contained questions, which are as follows: for items 1 to 3,
the QMS implementation; for items 4 to 16, the perception of QMS implementation; for items 17 to 19. The barriers and
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challenges organizations face in implementing a quality management system can be classified generally into three components:
management, funds or resources, and the workforce itself [27]. Questions 17 to 19 focus on the resources, the professors
involved, and management; the final item is the overall assessment; the instrument also added an open-ended question for
insights from each respondent regarding the topic. The instrument has a calculated Cronbach-alpha coefficient of 0.98.

8.3. Statistical Data

The researchers used statistical methods to describe the numerical data gathered. This is the statistical data used to determine
the demographic profile of the respondents, including their highest degree obtained, academic rank, and years of teaching
experience.

The formula used to obtain the percentage:

P =F/N x 100

P = Percentage

F = Number of specific respondents

N = Total number of participating respondents

Formula used to derive the weighted mean:

X=%2F.W/n

X = Weighted mean

¥ = Summation Symbol

F = Number of respondents who answered the questionnaire
n = Total number of respondents

8.4. Likert Scale Method

The researcher's method is to interpret the information collected or gathered by researchers from respondents and give a
corresponding interpretation or perspective (Table 1).

Table 1: Research Questions

Rank Verbal Interpretation
1.00-1.79 Strongly Disagree
1.80 - 2.59 Disagree
2.60 - 3.39 Neutral
3.40-4.19 Agree
4.20-5.0 Strongly Agree

8.5. Presentation, Analysis and Interpretation of Data

This chapter presents the results, analysis, and interpretations of the data gathered from the answers to the questionnaires
distributed to the respondents. The results and outcomes are being analyzed and summarized.

Table 2: Highest Degree Obtained

Highest Degree Frequency Percentage Rank
Obtained
Doctoral Degree 25 86.2% 1
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Master’s Degree 2 6.9% 2

In-Progress (Ph.D.) 2 6.9% 2

Total 29 100 %

According to the table 2, 86.2% of the respondents who have finished their doctoral degree answered the survey questionnaire,

and 6.9% of the respondents have a master’s degree, while professors who are still in progress, 6.9%. Therefore, most of our
respondents had doctoral degrees and answered the questionnaire.

Table 3: Years of Teaching Experience

Year of Teaching Frequency Percentage Rank
0-5 years 3103%4
6-10 years 413.8%3
11-15 years 134%5
15-20 years 620.7% 2
>20 years 1551.7%1
Total 29 100 %

According to Table 3, 51.7% of the respondent has more than 20 years of teaching experience answered the questionnaire,
20.7% of the respondent has 15-20 years of teaching experience, 13.8% of the respondent has 6-10 years of teaching experience,
10.3% of the respondent has less than five years of teaching, and 3.4% of the respondent has 11-15 years of teaching experience.
Therefore, most respondents had 20 years or more of teaching experience.

Table 4: Graduate School Program

Graduate School Program Frequency Percentage Rank

Business Administration and 1
Accountancy 16 55.2 %

Education, Science and Arts 620.7% 2

Construction Management 4
(Engineering Science) 2 6.9 %

Information Technology 3 10.3% 3

Public Administration 2 6.9 % 4

Total 29 100 %

According to Table 4, 55.2% of the respondents came from Business Administration and Accountancy, 20.7% of the
respondents came from Education and Science and Arts, 10.3% from Information Technology, and 6.9% from Construction

Management and Public Administration. Therefore, most respondents came from the business administration and accountancy
fields.
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Research Question 1. Is there an impact of the quality management system adopted by the Graduate School on the unique
teaching styles employed by each professor?

Table 5: Perceptions of QMS Implementation

Weighted Verbal
Standard Interpretation
Mean
Deviation

Q1. The administration at my institution actively Strongly
4.210.98 Agree

supports Quality Management System

initiatives.

Q2. Faculty members at my institution are Agree
3.721.19

adequately trained in Quality Management

System principles.

Q3. Quality Management System efforts at me Agree
3.721.13

the institution is regularly assessed and improved.

Q4. Quality Management System principles Agree
4.07 1.03

have influenced the way | plan my courses.

Q5. I actively seek feedback from students to Agree
4.171.00

improve my teaching, aligning with QMS

principles.

Q6. Quality Management Systems has made me Strongly
4.210.98 Agree

more focused on continuous improvement in my

teaching methods.

Q7. | incorporate student input and satisfaction Strongly
4.210.94 Agree

data into my teaching decisions.

Q8. QMS encourages me to set clear learning Strongly
4.240.99 Agree

objectives and assess outcomes.

Q0. | collaborate with colleagues to improve the Agree
4.031.21

quality of education in line with QMS principles.

Q10. Quality Management System has Agree
4.031.18

increased my attention to detail in the course

design and delivery.
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Q11. Quality Management System has Agree
4.101.18

improved the alignment of my teaching with

institutional goals.

Q12. | find that the Quality Management System Agree
4.071.25

helps me address student needs more

effectively.

Q13. I believe that the Quality Management Agree
4.101.18

The system has positively impacted the quality of

my teaching.

Grand Mean 4.07 0.17 Agree

Table 5 Shows how the quality management system and its impacts on the individual teaching styles of professors. This can be
categorized into two subgroups; the first group focuses on the QMS implementation in the institution. Q1, Q2, and Q3 are under
that sub-group, and the second is the teaching practices and QMS, which Q4-Q13 is under the second group. Questions 1 to 3
show a quality management system implemented in the institution that is continuously assessed and improved given the
situation. Questions 4 to 13 show that the quality management system has positively impacted the professors' teaching styles
in terms of course planning, continuous improvement, clear learning objectives, course design and delivery, and how the
professor addresses the students. The overall mean for the questions is M= 4.07, SD=0.17, which translates to Agree.

Research Question 2. What challenges and/or barriers do professors experience when implementing the QMS policies in their
teachings?

Table 6: Barriers and Challenges

Weighted Standard Verbal
Mean Deviation Interpretation
Q1. Lack of time and resources hinders effective 1.07 Agree
Quality Management System implementation. 59
Q2. Resistance to change among faculty is a 1.25 Agree
significant obstacle to Quality Management System adoption. o
Q3. There is no clear communication of Quality 0.99 Agree
Management System goals and objectives to all stakeholders. 1

Table 6 shows the three categories considered to be challenges and barriers professors experience when implementing the QMS
policies. According to the results,

lack of time and resources ranks as one, followed by no clear communication from the management and, lastly, resistance to
change among the faculty members.

Previous studies also show that time and resources are the major barriers an organization experiences when implementing its
Quality Management System. For continuous improvement, faculty members and staff should undergo training and seminars
from external consultants and organizations that need resources and funding [28]. Research Question 3. Is a quality management
system beneficial for the graduate school?
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Table 7: General of QMS Implementation

Weighted Verbal
Standard Interpretation
Mean

Deviation
Q1. QMS practices are essential for improving the quality 4.341.08 Strongly Agree
of education.
Q2. QMS principles are effectively implemented in my 4.101.08 Agree
institution.
Q3. | believe that QMS positively impacts student 4.311.07 Strongly Agree
learning outcomes.

Table 8: Overall Assessment

Weighted Standard Verbal
Mean Deviation Interpretation
Overall, we believe that the Quality Management 0.95 Strongly
4.41 Agree
System(QMS) is beneficial for higher education.

Table 7 shows that the respondents strongly agree that the quality management system is essential for improving the quality of
education and also strongly agree that the QMS positively impacts the leading outcomes of the students. Table 8 shows that the
respondents strongly agree that implementing a quality management system at UE graduate school benefits the graduate school.
Similar studies also show that implementing a quality management system benefits the university by improving its
competitiveness, effectiveness of higher education institution activities, and employee and customer satisfaction. In addition
to the Likert survey, the survey instrument added an open-ended question if there are any comments and suggestions for the
graduate school; some of the respondent responses were the continuation of the graduate school's Quality management system
practices, additional training and development to professors would help improve the quality, improvements on not only training
but equipment would be beneficial for the quality management, it has also been praised not only the professors but also the
graduate school staff is an integral part of the quality management system.

9. Conclusion

This research has examined the Quality Management System's impact on graduate school professors' individual teaching style.
A quantitative method was used for research with a total of 29 respondents. The results have indicated that the quality
management system, especially in the form of feedback, has an impact on the individual teaching styles of professors; the
respondents plan and design their lectures with a quality management system and use feedback for continuous improvement.
The Graduate School implements a survey or feedback for faculty and university services once every semester in the middle of
the semester; students can evaluate their current professors in the following matters: a professor's Teaching Approach and Style,
Classroom Management, and Professionalism and Communication. The data will be available to the professor for viewing and
review. This is one part of the quality management system that affects the individual teaching styles of professors because
students comment on the professors' current ratings, and the professors adjust their teaching styles based on the needs of the
students.

9.1. Limitations and a Future-Research Direction
As with any research, this also has constraints and limitations. Future research should expand upon this research approach by
increasing the sampling approach of responses from a vast number of different graduate schools in the country to decrease any

bias in the selection process and add the perspective of the customer, aka the students, to have a holistic approach regarding the
topics. The research also has a 10.80% margin of error, a 90% degree of confidence, and a 50% response distribution because
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of the limited availability of professors available to answer the survey currently; the university is hybrid, which exerts difficulty
for the researcher and the respondents to meet.
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